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WHY THIS IS THE BOOK YOUR STUDENTS NEED  
TO DO THEIR VERY BEST ON THE GRADE 8  

INTERMEDIATE-LEVEL SOCIAL STUDIES TEST
 The state test assesses student mastery of information from Grades 7 and 8. Mastering New 
York’s Intermediate-Level Social Studies Standards reviews all the most important content 
from both grades. A myriad of maps, photographs, and graphic organizers help to illuminate 
major events and developments.

 Major Historical Development sections, written in a student-friendly style, provide a concise 
review of American history in close alignment with New York State’s Core Curriculum.

 More than 50 pages of test-taking strategies—including techniques for answering each type of 
multiple-choice and constructed-response questions.

 An entire chapter shows students how, step-by-step, to answer DBQs. Your students learn how  
to interpret historical documents and visual data, how to handle the scaffolding questions in  
Part A, how to interpret the “action words” used in the Task, how to organize information from 
the documents, and how to plan and write their essays. In addition, there are five complete  
DBQs for student practice.

 Developed by nationally-recognized experts on testing, this book goes far beyond mere passive 
reading.

 This book applies the latest educational research to help your students realize their full potential 
in learning. The book is based on the principles of How People Learn: chapter openers act as 
advance organizers; every key concept is fully reinforced with Applying What You Have Learned 
activities, Study Cards, and Concept Maps; and every page of the book is geared toward helping 
students learn.

 Special Looking At features at the start of each content chapter provide a foundation for 
understanding major themes. These sections explain the fundamentals of geography, 
government, economics, foreign policy, and turning points in history.

 Teachers can find many of the “Classroom Ideas” of New York’s “Core Curriculum” fully 
integrated into each content chapter as Applying What You Have Learned activities.

 Testing Your Understanding sections reinforce learning and provide practice questions just  
like those on the actual test.

 A practice final examination provides further experience in answering multiple-choice, 
constructed-response, and document-based questions.

You can download an additional complete Grade 8 practice test without charge by going 
to jarrettpub.com. This test, like the one in the book, directly mirrors the types of questions 
students encounter on the actual test.
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THE FAILURE OF POLITICAL COMPROMISE
To keep the Union together, Americans agreed to a series of compromises from 1820
onwards. The Missouri Compromise of 1820 and the Compromise of 1850 temporarily
kept the peace. However, in the later 1850s, these compromises broke down, making a con-
flict between the North and South almost inevitable.

The Compromise of 1850. This
compromise admitted California as a
free state. In exchange, Congress passed
a tighter Fugitive Slave Law, letting
Southern slave owners hunt down slaves
who had escaped to the North.

Kansas-Nebraska Act. In 1854,
Congress passed a law allowing settlers
in these two territories to decide for
themselves whether or not they wanted
slavery. This overturned the Missouri
Compromise. Senator Stephen Douglas
of Illinois proposed this approach to get Southern support for a railroad in the North. The
act led to bloodshed in Kansas between those who favored and opposed slavery.

Founding of the Republican Party (1854). Critics of the Kansas-Nebraska Act
formed a new political party, the Republican Party. Republicans opposed the further
extension of slavery into any of the new territories.

Dred Scott v. Sandford. In 1857, the Supreme Court ruled that Congress could not
prohibit slavery in any new territories. The Court argued that slaves were property, and
that Congress had no right to take away a slaveholder’s property.

Lincoln-Douglas Debates. The Dred Scott decision took away the power of Congress
to control the spread of slavery. In 1858, Abraham Lincoln, an Illinois lawyer, challenged
Senator Stephen Douglas to a series of debates in the Senate election campaign. Lincoln told
listeners that African Americans were human beings with rights guaranteed by the Declara-
tion of Independence. Lincoln promised to oppose the further spread of slavery.

ELECTION OF 1860
In the Presidential election of 1860, Democrats split into three groups. The Republican
Party nominated Lincoln, who campaigned against the spread of slavery. When Lincoln
won the election, Southerners were outraged. South Carolina seceded from the Union.
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SLAVERY AND WESTWARD EXPANSION

FREE STATES AND
TERRITORIES CLOSED
TO SLAVERY

SLAVE STATES TERRITORIES OPEN
TO SLAVERY

AFTER KANSAS-NEBRASKA ACT, 1854

CALIF.

New Mexico
Territory

Nebraska
Territory

Utah
Territory

Minnesota
Territory

Oregon
Territory

Washington
Territory

Kansas
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NEW YORK STATE’S 
CORE CURRICULUM CHART

Mastering New York’s Intermediate Social Studies Standards is carefully aligned to New York
State’s “Core Curriculum” for Seventh and Eighth-Grade Social Studies. This table correlates New
York State’s Core Curriculum to the pages in this book in which its various topics are addressed.

v

Unit One: The Global Heritage of the American People Prior to 1500
Core Curriculum Pages

I. History and the Social Sciences: The Study of People 3–5

II. Geographic Factors Influence Culture 6–8, 13, 53–55

III. Iroquoian and Algonquian Cultures on the Atlantic Coast of North
America

55–58, 64–67

IV. European Conceptions of the World in 1500 59, 69–70

Unit Three: A Nation Is Created
Core Curriculum Pages

I. Background Causes of the American Revolution 34–35, 41, 75–76

II. The Shift from Protest to Separation 35–38, 41–42, 76–79

III. Early Attempts to Govern the Newly Independent States 10, 77–78

IV. Military and Political Aspects of the Revolution 77–79

V. Economic, Political, and Social Changes Brought about by the 
American Revolution

79, 86, 100

Unit Two: European Exploration and Colonization of the Americas
Core Curriculum Pages

I. Exploration and Settlement 69–72

II. Colonial Settlement: Geographic, Political and Economic Factors 32, 71–75

III. Life in Colonial Communities 71–75

Unit Four: Experiments In Government
Core Curriculum Pages

I. The Articles of Confederation and the Critical Period 75, 84–87

II. The New York State Constitution of 1777 86

III. The Writing, Structure, and Adoption of the United States Constitution 88–92

Unit Five: Life In The New Nation
Core Curriculum Pages

I. New Government in Operation 92–101, 114

II. The Age of Jackson 101–103

III. Pre-Industrial Age: 1790–1860s 95–96, 99, 
111–113, 224–225
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ATTEMPTS TO LIMIT IMMIGRATION
Opposition to immigration can trace its roots as far
back as Benjamin Franklin, who opposed German
immigration, fearing that German workers might not
adjust to American culture. Immigration was later
opposed by a movement that began in New York in
1843, referred to as the Nativist Movement. These
nativists believed that the country was being over-
whelmed by Irish Catholic immigrants. Later,
nativists feared the “New Immigrants,” with their
foreign customs and languages, could never adjust
to American society. They also feared that these
immigrants would take jobs away from other Amer-
icans since immigrants were willing to work for
lower wages. Many nativists were simply prejudiced
against people who seemed to be different. Because
of pressure from nativists, Congress passed a series
of laws limiting immigration: 

y The Chinese Exclusion Act (1882) and the 
Gentlemen’s Agreement (1907) limited immigration
from China and Japan. These were the first restrictions
on immigration.

y Immigration Acts of 1920s. The development of large
communities of “New Immigrants” created a backlash
among many Americans, who feared losing their cities
to “undesirable” newcomers. During World War I in
Europe (1914–1919), few immigrants could cross the
Atlantic. In the 1920s, Congress passed laws sharply
restricting immigration from Eastern and Southern
Europe. These laws were the result of widespread
prejudice against the “New Immigrants.” 

y Compare the experiences of a “New Immigrant” arriving in New York City in
1900 with those of an enslaved African crossing the Atlantic in 1800. What
were some of the similarities and differences between the two groups?

y Read the poem, “The New Colossus” (1883) by Emma Lazarus. Explain its meaning.

APPLYING WHAT YOU HAVE LEARNED

A cartoonist shows the attitude 
of the Statue of Liberty (Americans) to

“New Immigrants” (1890).

A cartoon showing the hostility of
some to Chinese immigration.
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THE IMMIGRATION EXPERIENCE
One reason cities grew so fast was because of the flood of immigrants. Immigrants came
here for a variety of factors. Historians divide these reasons into “push” and “pull” 
factors: the desire to escape oppression, poverty, war or religious/ ethnic persecution
pushed many of these immigrants out of their homelands, while their belief in American
freedom, economic opportunity, and cultural ties pulled them here. 

SHIFTING PATTERNS OF IMMIGRATION
In the first century after independence, the United States had no laws limiting immigra-
tion. Most immigrants then came from Northern Europe. A great wave of Irish and Ger-
man immigrants entered the United States between 1840 and 1890. Irish immigrants came
to escape the Great Famine — the starvation caused by the failure of the Irish potato
crop. All these English, Scots, Irish, Germans and Scandinavians became known as the
“Old Immigrants.” There were also Chinese immigrants who came to the Far West, and
Mexican-Americans in the Southwestern states annexed from Mexico in 1848.

“New Immigrants.” This general pattern of immigration changed by 1890. From the
1890s to the early 1920s, a second wave of immigrants came from Southern and Eastern
Europe — especially Poland, Italy, Austria-Hungary, Greece and Russia. These arrivals
were known as “New Immigrants.” They were often Catholic and Jewish, rather than Protes-
tant. Most “New Immigrants” were extremely poor, spoke little or no English, and dressed
differently than other Americans. They often settled in ghettos — ethnic neighborhoods in
cities like New York City, where they could continue speaking their own language.

y Obtain a copy of photographs of city slums, such as those taken by Jacob Riis,
by searching on the Internet or in your school library. Describe some of the
conditions shown in the photograph and suggest some solutions that could have
been taken to relieve this poverty.

APPLYING WHAT YOU HAVE LEARNED
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This book covers all the academic content your students learn in both in Grades 7 and 8. The Core Curriculum is fully covered 
in easy-to-comprehend chunks. Special emphasis is placed on those important terms and concepts most often tested.

Students interact with what they read through Applying What You Have Learned activities. These exercises reinforce 
content and skills tested on the Intermediate-Level Social Studies Test. These activities ask students to describe, explain, or analyze 
information and encourage them to think about and apply what they have read. Many of these ideas are based on the state�s  
recommended �Classroom Ideas.� 




